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Abstract 
 
The purpose of the present study conducted according to survey method is to determine the organizational stressors for the senior 
student teachers in the state universities of Turkey and then make some suggestions to find solutions. In this way, the present 
study aims to contribute to better education of the student teachers who will exert great influence on the quality of future 
generations. The data of the study were collected from 3869 student teachers attending 42 different state universities in Turkey. 
The data were analyzed through SPSS 14.0 program package. It was found that some variables in the teacher education system 
such as the perceived inequality in the allocation of the teaching posts, inadequate teaching posts and  KPSS exam lead to stress. 
Significant correlations were found between the organizational stressors and gender and students’ being whether day-time or 
night-time students, but no significant correlation was found between the organizational stressors and the faculty attended. 
Moreover, in general, the participants stated that they are not content with their universities but with their departments and they 
think that teaching materials and tools are not sufficient.  
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1. Introduction 
 
 Stress is a phenomenon that can be encountered in every time and every part of modern human life (BalcÕ, 2000) 
Stress indicates a state where the individual feels himself/herself inadequate in meeting demands coming from 
around and the resulting sense of anxiety and tension (Paksoy,1986). In every organization and work place, it is 
highly possible to face stress-stimulating factors resulting in reactions. When the resistance capacity of the 
individual is low, these stress-stimulating factors lead to organizational stress (Bacharach, Bauer and Conley,1986). 
Organizational stress emerges when the resources of an individual can not meet the demands. Therefore, the 
balance between the resources and demand should be maintained (Trevor and Enright, 1990). 
As the individual should perform some functions and duties in the workplace, he/she is confronted with the 
“organizational stress” stemming from the organizational environment. This concept is also called as work or 
professional stress (AydÕn, 2008). Work stress is a universal and drastic type of stress (Allen, 1983). The personality 
of the individual is very important in determining the extent to which the individual is affected from the 
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organizational stressors. Usually individuals are different from each other in terms of tendency to feel stressful 
(Platin, 1988). 
Like other organizations, educational organizations are established to achieve a certain objective and include 
many people to do different tasks. As the focus of the educational organizations is the human being, they are of great 
importance for the improvement of the humanity. In today’s world where the information is rapidly increasing 
schools should assume great responsibilities. And teachers, managers, and investigators are the primary assets of the 
schools to attain their goals. Therefore, schools are the organizations where more democratic structure should be 
established and maintained. Making the climate of the school more democratic leads to more satisfied and 
productive personnel. To do this, besides other needs, psychological needs of the personnel should be catered to. In 
a school setting, compliance is a very important concept. Stress is a reaction elicited by the body towards situations 
where compliance is problematic. As in all the organizations, people working in a school organization are 
confronted with many stressors (Pehlivan, 1993). 
In this respect, stress which seems to be indispensable part of modern life not only adversely affects the 
professional performance of people but also effects their mental, spiritual and physical health; thus, decreases their 
work motivation and negatively affects their daily lives.   
In this context, the present study aims to determine the organizational stressors for the senior student teachers in 
the state universities of Turkey and then make some suggestions to find solutions. In this way, the present study 
aims to contribute to better education of the student teachers who will exert great influence on the quality of future 
generations. 
 
2. Method 
 
The presents study was carried out in compliance with the survey method. The sampling of the study consists of 
3869 student teachers attending 42 different state universities in Turkey in 2008-2009 academic year.  
  
2.1. Data collection instrument 
 
Survey method was used in the present study and a questionnaire was designed based on the literature review 
and the questionnaire developed by ønayet Pehlivan to solicit the stressors generetaing stress for the student 
teachers. Then expert opinions were sought on the questionnaite items. Cronbach alpha reliability of the 
questionnaire was found to be 0.881. The questionnaire was adminsitered to the student teachers in June 2009.  
  
2.2. Data analysis  
  
 In the analysis of the data, SPSS 14.0 program pacakage was used. The data were interptreted by calculating  
percentages, frequencies and means. To see whether there are significant correlations between the stressors and 
gender and faculty attended was tested with Chi-square and whether there is a significant correlation between the 
stressors and whether the students attend day-time or night-time classes was tested with t-test. The significane level 
was determined as 0.05.  
  
3. Results  
 
Table-1 Adequacy of the posts allocated for the teacher candidates by the Ministry of Education  
 
     N    % 
Adequate 399 10.3 
Inadequate 2899 74.9 
Partially adequate 571 14.8 
Total 3869 100 
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Tablo-2 Organizational stressors for the student teachers  
 
None Little Medium Much Very much 
  N % N % N % N % N % 
 Thought of the long hours of working when I become a teacher 748 19.3 730 18.9 1337 34.6 657 17 397 10.3
Thought of the inadequate salary I will get when I start teaching 
profession 305 7.9 619 16 1161 30 943 24.4 841 21.7
Thought of crowded classrooms where I will teach  360 9.3 550 14.2 1027 26.5 1081 27.9 851 22 
Noisy study environment where you have to study  385 10 573 14.8 982 25.4 1043 27 886 22.9
 Complexity of KPSS exam system    173 4.5 308 8 674 17.4 1122 29 1592 41.1
 Lack of questions directly related to your subject area in KPSS 
exam  366 9.5 458 11.8 789 20.4 870 22.5 1386 35.8
Inequality of post allocation according to different subject areas 219 5.7 376 9.7 740 19.1 958 24.8 1576 40.7
 Thought of inadequate materials and tools to be used while you 
are teaching in the future  232 6 449 11.6 970 25.1 1184 30.6 1034 26.7
Worry about the possibility of not being able to fully use your 
abilities in your teaching career  512 13.2 755 19.5 1017 26.3 915 23.6 670 17.3
Thought of  not getting what you deserve for your efforts  342 8.8 695 18 1027 26.5 1022 26.4 783 20.2
Thought of being considered unsuccessful if you fail KPSS exam  690 17.8 624 16.1 840 21.7 842 21.8 873 22.6
Different expectations of your family and relatives from you   510 13.2 635 16.4 831 21.5 946 24.5 947 24.5
Bad morale  485 12.5 671 17.3 959 24.8 866 22.4 888 23 
Political opinion differences with your classmates         1123 29 836 21.6 872 22.5 571 14.8 467 12.1
Low status of the teaching profession  559 14.4 786 20.3 882 22.8 660 17.1 982 25.4
Fear of not being appointed as a teacher as a result of KPSS exam 297 7.7 438 11.3 687 17.8 845 21.8 1602 41.4
Fear of being appointed as a contracted teacher not as a teacher 
having a permanent tenure 469 12.1 5 83 15.1 938 24.2 936 24.2 943 24.4
 
The power of the various stressors is as follows: thought of the long hours of working when I become a teacher 
34.6% (1337) is medium; thought of the inadequate salary I will get when I start teaching profession 30% (1161) is 
medium; Thought of crowded classrooms where I will teach 27.9% (1081) is much; noisy study environment where 
you have to study 27% (1043) is much; complexity of KPSS exam system 41.1% (1592) is very much; lack of 
questions directly related to your subject area in KPSS exam 35.8% (1386) is very much; inequality of post 
allocation according to different subject areas 40.7% (1576) is very much; thought of inadequate materials and tools 
to be used while you are teaching in the future 30.6% (1184) is much; worry about the possibility of not being able 
to fully use your abilities in your teaching career 26.3% (1017) is medium; thought of  not getting what you deserve 
for your efforts 26.5% (1027) is medium; thought of being considered unsuccessful if you fail KPSS exam 22.6% 
(873) is very much; different expectations of your family and relatives from you  24.5% (946) is very much; bad 
morale 24.8% (959) is medium; Political opinion differences with your classmates 29% (1123) is none; Low status 
of the teaching profession 25.4% (982) is very much; fear of not being appointed as a teacher as a result of KPSS 
exam 41.4% (1602) is very much; fear of being appointed as a contracted teacher not as a teacher having a 
permanent tenure 24.4% (943) is very much. 
 
Table-3 Correlation between the organizational stress level of the student teachers  and their gender  
 
Stress level Low Medium High Very high Total 
N - % N % N    %    N    %    N    %     N    % 
Male 98 57.3 516 51.1 974 45.8 227 40.5 1815 46.9 
Female 73 42.7 494 48.9 1153 54.2 334 59.5 2054 53.1 
Ȥ2 =24.938 s.d= 3   p=.000       
Significant correlation was found between the organizational stress level of the student teachers and  their gender. 
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Table-4 Correlation between the organizational stress level and the faculty attended 
  
Stress level Low Medium High Very high Total 
N - %   N  % N    %     N     %    N    %    N % 
Education faculty 147 86 870 86.1 1843 86.6 480 85.6 3340 86.3 
School of physical 
education and sports 24 14 140 13.9 284 13.4 81 14.4 529 13.7 
Ȥ2 =.513 s.d= 3   p=.916        
 
No significant correlation was found between the organizational stress level of the student teachers and the faculty 
they attend. 
 
Table-5 Correlation between the organizational stress level of the student teachers and their being whether a day time or night time students  
 
  Variables N Mean 
Standard 
deviation t sig P 
Day-time 2739 56.4713  .23036 -0.848 0.009 P<0.05 
Organizational stress 
level Night-time 1130 56.8248  .33010 -0.878     
 
Significant correlation was found between the stress level of the student teachers and their being whether day-time 
or night-time students. 
   
4. Discussion 
 
 The findings of the present study revealed that 43.2% of the student teachers are not content with the university 
they are attending, 39.8% are content, 15.1% are undecided, 1.8% have no idea. It can be argued that our 
universities can not meet the expectations of the students. There is a need to find an urgent solution to this problem. 
61.7% of the student teachers are content with the subject area they are educated, 25.2% are not content, 11.5% are 
undecided, and 1.6% have no idea. The fact that though generally students are not content with their universities, 
they are mostly content with their departments may indicate that they pay more attention to the department than the 
university while making selections after the university entrance exam. When it comes to the materials and tools used 
for teaching purposes, 59.9% of the student teachers think they are inadequate, 14.8% think they are partially 
adequate and 10.3% think they are adequate. This problem should be dealt with by universities and other concerned 
educational institutions so that prospective teachers should be educated in line with the requirements of the age and 
they should be provided with well-organized and technology-assisted teaching and learning opportunities.  
According to Table 1, 74.9% of the student teachers find the teacher appointments inadequate. In this respect, 
allocations of teaching posts should be reviewed and solutions should be find by the Ministry of National Education. 
In addition, the students attending the teacher education departments of the education faculties should be given 
priority while appointing teachers. In state schools, teachers should not be allowed to teach subjects different from 
their own subjects.  
 According to Table 2, organizational stressors creating stress for the student teachers are various and they can be 
put into order of precedence as follows: Very much: fear of not being appointed as a teacher as a result of KPSS 
exam %41.4%, complexity of KPSS exam system 41.1%, inequality of post allocation according to different subject 
areas 40.7%, lack of questions directly related to your subject area in KPSS exam 35.8%, low status of the teaching 
profession 25.4%, different expectations of your family and relatives from you 24.5%, fear of being appointed as a 
contracted teacher not as a teacher having a permanent tenure 24.4%, thought of being considered unsuccessful if 
you fail KPSS exam 22.6%; much:  thought of inadequate materials and tools to be used while you are teaching in 
the future 30.6%, thought of crowded classrooms where I will teach 27.9%, noisy study environment where you 
have to study 27%; medium: thought of the long hours of working when I become a teacher 34.6%, thought of the 
inadequate salary I will get when I start teaching profession 30, thought of  not getting what you deserve for your 
efforts 26.5%, worry about the possibility of not being able to fully use your abilities in your teaching career 26.3%, 
bad morale 24.8%.   
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According to Table 3, there is a significant correlation between the organizational stress level of the student 
teachers and their gender. Therefore, it is possible to argue that gender is a significant factor in determining the 
organizational stress level, and females experience more organizational stress than males. In the study of Kayum 
entitled “Organizational Stressors for Primary School Directors”, similar finding was obtained. According to Table 
4, there is no significant correlation between the student teachers’ organizational stress level and the faculty they 
attend. For the student teachers of the both faculties involved in the present study, organizational stress level was 
found to be high. According to Table 5, there is a significant correlation between the student teachers’ 
organizational stress level and whether they attend day-time classes or night-time classes. The students attending 
night-time classes experience more organizational stress than the student teachers attending day-time classes.  
 
5. Conclusion and Recommendations 
 
In light of the findings of the present study, it seems to be clear that inadequate allocation of teaching posts by the 
Ministry of Education, inequality of post allocation according to different subject areas, low status of teaching 
profession, thought of inadequate salary, long working hours in the future, complexity of KPSS exam system, lack 
of questions directly related to subject area in KPSS exam, fear of not being appointed as a result of the KPSS exam 
score, thought of being considered unsuccessful if you fail in KPSS exam, different expectations of your family and 
relatives from you, thought of crowded classrooms while you start teaching, lack of materials and tools, noisy study 
environment where you have to study are the stressors creating high level of organizational stress for the student 
teachers. These findings concur with the findings of the study “Stressors in Educational Management” by Pehlivan, 
1993 and the study of Trendall 1989 which is called “Stress in teaching and teacher effectiveness: a study of 
teachers across mainstream and special education”. Moreover, it was found that there are significant correlations 
between the stress level and gender and whether the student teachers attend the day-classes or night-classes, yet 
there is no significant correlation between the stress level and the faculty attended. 43.2% of the student teachers are 
not content with their universities but the majority of them (61.7%) are content with their subject areas. Very few of 
them (12.6%) think that the educational materials and tools are adequate in their universities.  
In this respect, it is very clear the student teachers who will have great role to play in shaping our future 
experience organizational stress. This finding is supported by the findings of Akgün and Kemalo÷lu (1991), in their 
study “Stress Management”, a study “Organizational Stressors for Teachers” by Aslan (1995).   
 Therefore, in cooperation with universities, Ministry of National Education should come up with solutions to 
minimize the organizational stressors for student teachers. In this way, their physical, mental and spiritual health 
will be protected, their motivation and job satisfaction will be improved and accordingly they will be able to educate 
healthy generations.  
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